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STUDENTS’ AND SUPERVISORS’ EVALUATION OF TRAINEE 

TEACHERS’ CLASSROOM PERFORMANCE 
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Abstract 

Alternative ways of evaluating teacher trainees have been put forward recently, as against sole 

evaluation by college-based supervisors (Lecturers). This study sought to compare the mean 

ratings of teacher trainees by their students and supervisors. 56 senior secondary school students 

from Kano state and 26 teaching practice supervisors from the Federal College of Education, 

Bichi, were used for the study. The instruments for data collection were the Assessment of 

Teaching Proforma by Students (ATPS) and the NCCE Teaching Practice Assessment Format 

(TPAF). ATPS was modified from TPAF and both had ten (10) items each. Means, Standard 

Deviation, and Student’s t-test were used for data analysis. The findings showed that on over all 

basis, mean ratings of students and supervisors did not differ significantly. On the basis of 

categories, however, the mean ratings significantly differed on three categories. Based on this, 

the paper recommended that the time has come for self- evaluation, to be given a thought by 

policy makers. 

Introduction 

The main purpose of evaluating teaching are: to improve teachers’ skills and knowledge about 

teaching and to use the information obtained about a person’s teaching skills for certification or in 

decisions concerning promotions. Such evaluation may be done by commissioned experts, colleagues, 

students or the teacher himself. The cheapest, fastest and commonest form is the self- evaluation aspect 

done by the colleagues, students or teacher himself. Evaluation may be defined as a process of 

delineating, obtaining and providing useful information forjudging decision alternatives. 

The question therefore is who is responsible for evaluation? The National Policy on Education 

(1981) requires that teachers should be provided with intellectual and professional background adequate 

for their assignment and to make them adaptable to any changing situation not only in the age of their 

country, but in the wider world. One such intellectual and professional background teachers need to 

examine, adapt and put to use is self-assessment through or by the students. Where teachers find it 

difficult to adopt for one reason or another they need not run away from playing an alternative role of 

preparing grounds for objective rating of their lessons by their students. 

Teachers may wish to doubt this aspect of evaluation or join the debate, or oppose the idea of 

students rating them on the grounds of validity and reliability. The major questions usually raised include: 

Can students effectively and objectively rate their teachers? 

- What factors affect students’ appreciation of teaching? 

- Can students rating detect changes in teaching performance? 

- Can their ratings be consistent between groups? 

This paper focuses on the meaningfulness of students’ judgement on teaching. It presents 

research findings meant for contribution to the need for a change of attitude towards classroom 

evaluation. Educators and teachers are expected to subject themselves to self-appraisal of this kind 

because teachers who in addition to other appraisals, assess themselves in this form are more likely to 

succeed in lecturing/teaching than those who are not able to design such evaluation framework for 

themselves (Olomolaiye, 1985). 

The problem of the study was therefore to determine whether students exposed to simple 

evaluation guides can effectively evaluate their trainee teachers lesson. The study attempts to answer the 

question - Are trainee teachers’ students able to assess their teaching abilities adequately and in 

agreement with trained supervisors assessment? In what areas of assessment do students assess their 

teachers adequately when provided with evaluation guide? 
Significance Of The Study 

This study is important for the sake of directing attention to self-evaluation needs at the 
implementation stages of the curriculum. It is expected to establish the role of students’ assessment of 
teaching in the classroom. Students’ assessment of teaching is not only complementary to that of the 
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supervisor but vital. The need for the development of these aspects of self-evaluation/evaluation is 
therefore necessitated by this work. 

Hypotheses 

The study has the following null hypotheses: 

HO|: There is no significant difference between the mean rating of trainee teachers by 

supervisors and the mean rating of their students. 

IIO?: There is no significant difference between the mean rating of trainee teachers by 

supervisors and their students in various categories. 

Review Of Related Literature 

Relevant researchers available span through various aspects of self-evaluation viz: assessment of 

self through colleagues, assessment by self and assessment by students. Most of the researchers are 

foreign with a few Nigerian contributors. 

Beard and Hartley (1986) reported that Marsh developed a scale to measure quality of teaching 

and used it for six years. The students rating were evidently valid from three findings: 

(i) The students learned more with the teachers who were rated more favourably. 

(ii) Items rated by students who have graduated and those on compound over a period of 

several years correlated. 

(iii) Staff ratings proved closely similar to ratings by students in one study. 

The teachers involved indicated that students’ ratings were useful for improving their course and 

the quality of teaching. Marsh finally suggested that feedback from students’ ratings would be even more 

effective if it was coupled with a candid discussion with an external consultant. 

Agbomian (1991) investigated whether student teachers exposed to evaluation guides can 

effectively evaluate their teaching during a practical teaching exercise. Using 30 undergraduate students 

of the Faculty of Education of a Nigerian university who participated in practical teaching, Algbomiah 

concluded that if student teachers are exposed to methods of self-evaluation, they would be able to carry 

out a more reliable and critical assessment. 

Sims (1976) in his work finds that students are generally fair and objective markers. After all. 

not all researches produce high correlation between student ratings and teachers self-evaluation. 

Methodology Population 

And Sample 

The focus of the research is the entire teacher trainees at colleges of education while the sample 

is drawn from the Federal College of Education (Technical) Bichi NCE III 1999/2000 session and 9 co-

ordination secondary schools in Kano State. A total of 212 trainee teachers participated in the practical 

teaching. A total of 56 students and 26 supervisors were involved. Stratified judgmental sampling was 

used to arrive at the teachers and students who participate. 

Instrumentation And Data Analysis Procedure 

Two instruments were used for the study, one for students (ATPS) and the other for supervisors 

(TPAF). Each contained ten categories / items. The first instrument, the Assessment of Teaching 

Proforma by Students (ATPS) was designed and validated. The instrument was modelled on the contents 

of the National Commission for Colleges of Education (NCCE) Teaching practice evaluation format after 

passing through colleagues critical sessions and trial testing with SSS II students. The instrument 

contained ten categories, which reflects important aspects of teaching performance stated in simple terms 

for students quick grasp. They include: 

(i) Teachers preparation to class. 

(ii) Teachers control of students. 

(iii) Teacher assessment of students work. 

(iv) Teacher gives assignment. 

(v) Teachers appearance. 

(vi) Teachers explanation and use of language. 
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(vii) Teachers knowledge of his subject. 

(viii) Teachers introduction of lesson. 

(ix) Teachers use of instructional aids. 

(x) Teachers use lesson time wisely. 

The second instrument is the NCCE Teaching Practice Assessment Format (TPAF) which is 

used by the supervisors of trainee teachers. 

The procedure of the research involves the use of ATPS by students to rate the trainee teachers 

teaching performance by category and the use of trainee teachers supervisors mean scores (sent by F.C.E. 

(T) Bichi). 

In the case of ATPS and for each school visited, students not below the senior secondary level 

were selected and the ratings were done confidentially, with adequate briefing on the importance of 

objectivity. The means of the ratings were taken. Three supervisors rated each trainee teachers using the 

TPAF and the mean of which is considered as trainee teachers practical teaching performance grade. 

A comparison and test of significance was carried out on the difference between the mean rating 

of trainee teachers by supervisors and the mean rating of students (overall and by category) at 5% 

significance level. Data analysis was done using means, standard deviation and students t-test. 

Results And Findings 

Table 1 below, showed the mean ratings of teacher trainees by their students and supervisors 

were close. To test Hypothesis one therefore, the calculated t yielded a value of 0.07. This was found to 

be lower than the critical value of 1.98 at .05 confidence level. The hypothesis that there will be no 

significant difference in the mean rating of trainee teachers by their students and supervisors, was 

accepted. 

 

To test Hypothesis Two, all the ratings for the different categories were computed separately as 

shown on Table 2, below. The difference in the mean ratings of students and supervisors were significant 

in three categories: teachers’ assessment of students’ work; teachers' explanation and use of language; as 

well as, teachers’ wise use of lesson time. Their rating in other categories were not significant at .05 

confidence level.

Table 1: T-Test Analysis Of The Comparison Of The Mean Ratings Of Teacher Trainees By Their 

Groups N X SD df t.Cal t.Crit Remark 
Students 56 5.64 2 . 2 1  

80 
0.07 1.98 Not 

significant Supervisors 26 5.60 1.83 

P<0.05 
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df = 80; P = .05; NS = Not Significant; S = Significant. 

From the above, the findings of this study may be summarized as follows:- 

I. Considering the overall scoring of trainee teachers teaching ability, there is no significant 

difference between the supervisors rating and student rating. The implication of this is that the 

students seem capable of rating the teaching ability of trainee teachers or teaching. 

II. There are significant differences between the mean rating of trainee teachers by supervisors and 

the mean rating of trainee teachers by their students in the following areas: Assessment of class 

work, Explanation and use of language, and appropriate use of time. This suggest further that 

students are deficient (perhaps in techniques) in assessing trainee teachers performance in these 

categories. 

III. There are no significant differences between the mean rating of trainee teachers by supervisors 

and students in the following areas: teachers’ preparedness, use of assignments, appearance and 

mastery of subject matter, teachers’ class control, lesson introduction provision and use of 

instructional aids. This suggests further that, students assess trainee teachers better and more 

accurately and objectively in these aspects. 

IV. 

Recommendation And Conclusion 

From the results and findings the need to develop and encourage self-assessment by students 

seems relevant. Students proved to be capable of rating teachers’ trainees teaching ability in some areas. 

Teachers, institutions can use students to evaluate teaching effectiveness and students too would 

eventually utilize such skill to their advantage in other learning settings like programmed instructions 

(program text and machines). 

Students are vital in the assessment of teachers and college objectives, when self-assessment is 

to be done by the teacher or the college, the students assessment should not be evaded. Some teachers 

feel slighted when students pass some value judgement on them whether anonymously or otherwise, it is 

time for teachers to develop the right attitudes or have a change of attitudes along this direction 

particularly when the aspects of self-learning/assessment and peer assessment have been properly 

implemented and taught from the primary school level. 

The area of self-evaluation is open for investigation and very little has been written on this area. 

It is necessary to identify the factors that affect students rating of teachers ability and a host of other 

issues. It is therefore recommended that research in this area be encouraged and sponsored. 

In conclusion, a change of attitude is necessary for self-evaluation techniques to flourish and 

thus institutions could use teachers and students as assessors, teachers could accept students as assessors 

while students could be assessed through peers and the teacher. This work has therefore cleared doubt 

and establishes fresh thoughts about the possibility, efficacy and role of students assessment about the 

quality of classroom teaching.

Table 2: T-Test Analysis Of The Mean Ratings Of Trainee Teachers By The 
Students And 

Categories Students Rating Supervisors Rating t.Cal t.Crit Remark 
 

X SD X SD 
   

1  7.81 2 . 1 1  8.13 3.99 -1.37 1.98 NS 

2  3.44 3.22 5.89 1.45 -3.54 1.98 NS 

3 4.21 2.63 2.30 1.50 3.22 1.98 S 
4 3.86 1 . 0 2  4.12 0.90 -0.95 1.98 NS 

5 9.33 1.31 8.89 1.24 1.24 1.98 NS 

6  8.61 1 . 1 1  6.81 1.78 4.45 1.98 S 
7 7.23 1 . 2 2  6.97 1.18 0.78 1.98 NS 

8  2.24 2 . 2 2  4.18 1 . 2 0  -3.17 1.98 NS 
9 4.19 3.33 5.63 2.18 -2.36 1.98 NS 

1 0  5.42 3.11 3.12 1.64 3.34 1.98 S 
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